Given the breadth and depth of available information, determining which components of an explanation are most important is a crucial process for simplifying learning. Three experiments tested whether people believe that components of an explanation with more elaboration are more important. In Experiment 1, participants read separate and unstructured components that comprised explanations of real-world scientific phenomena, rated the components on their importance for understanding the explanations, and drew graphs depicting which components elaborated on which other components. Participants gave higher importance scores for components that they judged to be elaborated upon by other components. Experiment 2 demonstrated that experimentally increasing the amount of elaboration of a component increased the perceived importance of the elaborated component. Furthermore, Experiment 3 demonstrated that elaboration increases the importance of the elaborated information by providing insight into understanding the elaborated information; information that was too technical to provide insight into the elaborated component did not increase the importance of the elaborated component. While learning an explanation, people piece together the structure of elaboration relationships between components and use the insight provided by elaboration to identify important components.
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Introduction
A hallmark of modern culture is dramatically increased access to information. People are often confronted with an overwhelming breadth and depth of information for a given explanation. For example, consider how many news reports you have heard and pieces of information you have amassed about global warming; is it most important to focus on carbon dioxide emissions from humans, sun spots, the ice-albedo positive feedback loop, etc.? In such cases, one accumulates bits and pieces of information from multiple sources (e.g., newspaper, television, radio, and personal conversations) that one must integrate to form an intuitive explanation. In order to limit one's search for useful information and decide which information to try to understand and remember and which to ignore, one must focus on the components of explanations one judges to be most important.
To examine these issues, we start by summarizing the literature on identifying important components in text. Next, we discuss what makes certain components more important than others. Finally, we introduce the current research.
Important information in text
The ability to discriminate important from unimportant information has long been viewed as critical for a variety of cognitive tasks. Identifying important informationunderstanding the main point or gist -is the central goal for reading comprehension (e.g. Aulls, 1978; Axelrod, 1975; Dishner & Readence, 1973; Donlan, 1980; Harris & Sipay, 1980; Jolly, 1974) . Students who are more sensitive to important information tend to be better readers (Eamon, 1978; Winograd, 1984) . Students who are better at identifying important information also produce better 0010-0277/$ -see front matter Ó 2011 Elsevier B.V. All rights reserved. doi:10.1016/j.cognition.2011.08.009
